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Morning plenary session
Arts Tower, Lecture Theatre 4
Chair: Jackie Labbe, PVC Arts and Humanities, University of Sheffield, UK
Catherine Lyall, University of Edinburgh, UK
Interdisciplinary learning and teaching provision: findings from a UK study
Recognition of the need for interdisciplinary research to address global, societal challenges
is accelerating. Policymakers and non-governmental organisations frequently call for an
evidence base that integrates social, cultural and economic dimensions with the natural and
medical sciences. This evolving landscape generates new demands for global citizens and
future employees who have the skills to work in multi-professional teams and adopt holistic
approaches to complex problems but higher education largely remains structured on a
conventional, disciplinary basis. While disciplines will continue to underpin the foundations of
our knowledge, nonetheless the issue of interdisciplinary provision becomes increasingly
relevant for institutions preparing students for a changing world. This talk will report on
some of the findings from a study, commissioned by the UK Higher Education Academy,
which sought to map the scale and type of current interdisciplinary provision within the UK;
to assess future trends; and to identify some of the core principles and pedagogies
supporting interdisciplinarity in undergraduate and postgraduate taught education.
Catherine Lyall is Professor of Science and Public Policy at the University of Edinburgh where she is
Head of Science, Technology and Innovation Studies. She is an experienced science policy researcher
and evaluator of knowledge exchange and interdisciplinary research activities with particular
interests in the strategic development of support for interdisciplinary researchers and learners. She
has recently led a study for the Higher Education Academy on interdisciplinary learning and teaching
provision in the UK.

Parallel paper session 1
Arts Tower, Lecture Theatre 5
Chair: Ida Kemp, Interdisciplinary Programmes Manager, Arts and Humanities, University of
Sheffield, UK
Orkhon Gantogtokh and Kathleen Quinlan, Oxford Learning Institute, UK
Challenges of designing interdisciplinary postgraduate curricula: case studies of
interdisciplinary master’s programmes at a research-intensive UK university
This study, based on case study analyses of two interdisciplinary programmes in a researchintensive university in the UK, focuses on the challenges involved in designing, coordinating,
and leading interdisciplinary postgraduate curricula, including workload, student
heterogeneity, and difficulties in achieving coherence. Solutions and approaches developed
within these case study programmes are also highlighted. This study raises awareness of the
complex nature of interdisciplinary curricula so that it may help academics pro-actively
develop better strategies and approaches to address common challenges. It also synthesises
disparate literature into a framework for investigating curricular coherence.
Orkhon Gantogtokh has 15 years’ experience in educational management, policy and research. She
has completed an MSc in higher education at the University of Oxford in 2015, and an MA in
international education and development at the University of Sussex in 2009. Her previous
professional experience includes positions as a Higher Education Specialist at the Ministry of
Education and Science of Mongolia, Director of Studies at the Institute of Language and Civilization,
and Director of the Art of Language School. In addition, she is a Founder of two educational NGOs. Her
research interests include higher education curricula, teaching and learning, educational policy,
university governance and management, and educational development.
Dr Kathleen M Quinlan is Head of Educational Development at the University of Oxford. She has
previously held academic and leadership posts in educational development at the Australian National
University and at Cornell University. Her research interests are broadly in the areas of teaching,
learning and curriculum in higher education. She has a particular interest in students' holistic
development and is the editor of How Higher Education Feels: Commentaries on Poems that
Illuminate the Experiences of Learning and Teaching, forthcoming from Sense Publishers.

Adam Smith and Angela Vickerstaff, Nottingham Trent University, UK
Evaluating consultancy projects as an interdisciplinary learning opportunity for
postgraduate students
This presentation relates to an interdisciplinary learning opportunity within the HEFCEfunded Multidisciplinary Master’s courses at Nottingham Trent University. Whilst the
structure of the course is ‘multidisciplinary’ in that the learning is additive rather than
integrationist, the learning opportunity is ‘interdisciplinary’ in that it offers a group
consultancy project which combines different disciplines to bridge or synthesise knowledge
(Cluck, 1980; Ellis, 2009; Kline, 1995). Interdisciplinary learning is associated with a range of
pedagogical techniques, driven by a need for more complex problem-solving, critical thinking,
communication, and employability skills (Lyall et al, 2015). Learning outcomes require
students to adopt the role of specialist practitioners; applying knowledge creatively to
critically analyse organisational issues. Students are taught a range of techniques, including
project-based (Thomas, 2000) and student-led (Healey, 2005) learning, with additional
project management, consultancy and team-working tools. Findings from 18 projects across
4 cohorts draw out the impact of interdisciplinary study on the student learning experience
and share practice in the pedagogy supporting this challenging project. Whilst clients were
typically outcomes-focused, student feedback centred on the difficulties of working in
interdisciplinary teams; being exposed to new contexts and responding to changing client

needs. The real-world nature of complex and changing environments, outside of a controlled
teaching environment, proved challenging but valuable as a learning experience. Pedagogical
insights include the importance of communicating and applying tools which aid student
learning and reflection, the support for effective multidisciplinary teamwork and the value of
interdisciplinary opportunities as an intensive learning experience.
Adam Smith is a Multidisciplinary Master’s Lecturer at Nottingham Trent University. An experienced
Management Consultant and Member of the Chartered Management Institute, Adam supports small
businesses across the East Midlands region and leads the core module for Nottingham Trent
University’s innovative HEFCE-funded Multidisciplinary Master’s (MDM) course. The module aims to
expose students to the realities of working in multidisciplinary teams; adopting the role of consultants
to investigate a real issue for an organisation. Adam is also a Marketing Lecturer and has supervised
undergraduate and postgraduate consultancy projects.
Angela Vickerstaff is Course Manager for NTU’s Multidisciplinary Master’s (MDM) course, an
innovative project partly funded through HEFCE’s Postgraduate Support Scheme. Angela has led the
academic development and delivery of the cross-university multidisciplinary course, overseeing the
multidisciplinary consultancy project. The course strongly emphasises practitioner development and
employability using multidisciplinary learning experiences as an opportunity to experience differing
theoretical perspectives and extend skill sets. Our experiences in teaching and supporting
multidisciplinary learning across a diverse cohort of students are informing initiatives across NTU.

Vicky Grant and Alison Little, University of Sheffield, UK
Disruption in the library! From hierarchies of knowledge to epistemologies of co-operation
A great proportion of student learning takes place outside of formal teaching situations, with
students taking forward their learning, both collaboratively and independently, in neutral
space that is not intrinsically linked to their discipline. There are over 2 million visits each
year to our Libraries and learning spaces, from students of all disciplines, demonstrating how
students enjoy coming together to learn. Informed and guided engagement with scholarly
information develops the information and digital literacy skills that are needed to be
influential digital citizens in an interdisciplinary world. Library services, systems, content and
collections open up a world of possibilities in an increasingly complex information
environment and, together with our spaces, offer the ideal environment to bring people
together and be at the centre of the interdisciplinary learning experience. This paper will
present a case study of a library based student project, Knowing as Healing. Led by Vicky
Grant, a librarian in the University Library, under joint supervision from the School of English
and the Molecular Gastroenterology Research Group in the Medical School, the Knowing as
Healing project is blending disciplines and epistemological positions, providing a challenge to
the hierarchical ranking of knowledge which has dominated the field of healthcare over
recent decades. We will discuss how the co-operative inquiry which evolves in discipline
neutral library spaces facilitates the synthesis of epistemological positions and offers great
potential to promote digital citizenship, alongside the development of innovative solutions to
complex world problems.

Parallel paper session 2
Arts Tower, Lecture Theatre 4
Chair: Julia Dobson, Academic Lead - Interdisciplinary Programmes Office, Faculty of Arts
and Humanities, University of Sheffield, UK
Marie Evans and Luke Wilson, University of Sheffield, UK
This House Believes…Using debate to enhance interdisciplinary learning across the Faculty
of Science
All 1350 level 1 Faculty of Science students take part in a team-based scientific debate during
semester two within the Achieve More module ‘Breaking Boundaries’. We will discuss the
motivation behind the use of debate as an educational tool, outline some of the challenges
faced as well as considering ways to improve the process. The freedom of Achieve More
allows us to consider new ways to engage students in interdisciplinary learning and
encourage them to develop as active learners. The ‘Breaking Boundaries’ debate model
provides students with an opportunity to achieve higher levels of critical thinking through the
use of persuasive evidence. Students choose a debate topic from an extensive list, with the
emphasis on engaging students with topical scientific research and policy, with global impact.
Examples of debate topics include artificial intelligence, antibiotic resistance, genetic
modification of human embryos and legal highs. Students work together in small
interdisciplinary teams to research, analyse, synthesise and evaluate relevant information
relating to their debate topic. This approach also allows students to integrate critical thinking
with other key competencies such as teamwork and communication. Support is provided
through tutorial sessions to help students prepare for the debates. Throughout the process,
our new level 1 science students are encouraged to think like scientists and appreciate that
genuine different views within science should take into account all of the available evidence.
Dr Luke Wilson is Reader in Quantum Nano-optics, Physics and Astronomy and Assistant Faculty
Director of Learning and Teaching (FDLT) in the Faculty of Science. He has a strong interest in
connecting undergraduate students with academic research as early as possible in their studies. In
Physics, he has established the only ‘Quantum Information Lab’ in the UK, enabling students to explore
new research directions in Quantum Technologies. As academic lead for ‘Breaking Boundaries’, the
Faculty AML1 activity, he has worked closely with LeTS to develop a debate model aimed at enhancing
interdisciplinary learning and engaging students with current research at Sheffield and beyond.
Marie Evans is a Learning and Teaching Development Manager, based in Learning and Teaching
Services, University of Sheffield. She works in partnership with the Faculty of Science and other
stakeholders to identify, develop and implement the Faculty’s and University’s priorities for learning
and teaching. In recognition of her achievements, Marie received a Sheffield Professional Award in
2015. She has led a number of faculty-based and cross-institutional developments focused on
enhancing learning and teaching and the student experience. Examples include implementation of
Achieve More at L1 within the Faculty of Science and the Inclusive Learning and Teaching project
which culminated in the production of the Inclusive Learning and Teaching Handbook.

Elena Riva, University of Warwick, UK
New adventures in the interdisciplinary world
In the last year we decided to explore how an interdisciplinary approach could be helpful to
undergraduates and postgraduates with a very diverse scientific and not-scientific
background for reflecting and learning in a new and exciting way complex and global
scientific topics and issues creating connections between the scientific disciplines and the
humanities. In order to develop this idea, the Institute for Advanced Teaching and Learning
(IATL) and the Institute of Advanced Study (IAS) at Warwick University supported us to
create ‘Science on Screen’, a series of workshops dedicated to cross-faculties

undergraduates where popular scientific and 'superpowers' films and radio plays from the
twentieth and twenty-first centuries were the starting point to explain the scientific
principles behind them and their applications in our real world. This successful experiment
led us to the development of two new interdisciplinary modules ‘Genetics: Science & Society’
(for undergraduates) and ‘Thinking Water’ (for postgraduates) that will be delivered at the
University of Warwick in next academic year. With these new modules, we bring together the
disciplines of Chemistry, Statistic, Biology, Philosophy, Sociology, History of Medicine, Drama
and Film & TV Studies for engaging students to look at global topics, such as genetics and
water, in their complexity. Students will experience multidisciplinary learning and more
importantly they will become able to summarise it into a global approach to genetics and
water related issues and problems, developing their own research for answering to such
problems in a holistic way that crosses disciplinary boundaries.
Elena Riva is a Chemical Biologist and Teaching Fellow at the Institute for Advanced Teaching and
Learning (IATL) at the University of Warwick. She develops modules for undergraduates and
postgraduates that explore complex and global scientific topics and issues creating connections
between scientific disciplines and humanities. Elena obtained a master degree (2007) and a PhD
(2010) in Chemistry from the University of Milan. After holding a Research Associate position at the
University of Cambridge (2011), she became a Research Fellow at Warwick (2012) and was
subsequently awarded an IAS Postdoctoral Fellowship. In 2015 she has become an IATL Teaching
Fellow.

Elizabeth Hauke, Imperial College London, UK
Using and abusing TBL to sow the seeds of interdisciplinarity
‘Lessons From History’ is an interdisciplinary cross-faculty module option available to all third
and fourth year undergraduate students at Imperial College. It offers students the
opportunity to learn about significant global events such as natural disasters, conflicts and
humanitarian crises from a historical, cultural and scientific perspective. Organised as a
team-based learning programme, the students study set materials and draw key learning
points from each historical case study. They then work in teams to apply this learning to the
modern world, specifically thinking about policies for future disaster mitigation and
managing global challenges. With an emphasis on empathic engagement with real-world
situations, the students are challenged to understand the multiple and complex perspectives
involved including those of leaders, perpetrators, victims and the wider public. We have
adapted the team-based learning process to accommodate such an approach, with student
teams undertaking to study varying perspectives from which we as a whole class then build
up our understanding of the event. We use a range of interdisciplinary activities to introduce
each new event studied to help the students think and work in completely new ways. This
presentation will introduce this module as a case study to explore the integration of some of
these approaches within the structure of team based learning.
Dr Hauke is a Senior Teaching Fellow in the Centre for Languages, Culture and Communication. As
well as teaching on the Science Communication Masters programme, Dr Hauke is responsible for
developing and delivering the Global Challenges suite of Sustainable Human Development courses as
part of the cross-faculty undergraduate Imperial Horizons programme. The eight Global Challenges
courses have been recognised with an EU Best Practice Award and voted best teaching innovation by
the Student Union.

Parallel paper session 3
Arts Tower, Lecture Theatre 6
Chair: Juliet Storey, Academic and Learning Services, University of Sheffield, UK
Marcus Hill, Joan Maclean and Melanie Robbins, University of Leeds, UK
Interprofessional Learning
Our presentation will explore the way in which a 30 credit module has been delivered to first
year students on a range of undergraduate programmes in the School of Healthcare at the
University of Leeds. We will discuss how the module has been structured to allow students
to learn in small interprofessional sets. These include student nurses, midwives, social
workers and health scientists, who study together and are assessed both individually and in
groups. We will explore how our approach prepares students for the increasingly
collaborative environment in which they will practise both before and after registration.
Marcus works as a Senior Staff Development Adviser in the Staff & Departmental Development Unit at
the University of Leeds. He has a keen interest in collaborative ventures and professional development
related projects. Further details: http://www.sddu.leeds.ac.uk/people/marcus-hill/
Dr Joan MacLean is a Senior Healthcare Lecturer at the School of Healthcare, University of Leeds. She
teaches research methods, and health-related psychology, to students from a range of health
professions. Research interests include psychological aspects of illness, and interprofessional learning
and teaching.
Melanie Robbins (MSc, BSc (Hons) PG Dip, RGN, RSCN, RHV, DN Cert, RNT) worked on a children’s
surgical ward before undertaking her community nursing degree. She then worked as a Health Visitor
before moving into nurse education. She has presented at a number of conferences on IPL and
learning strategies and has written a number of chapters on child health and well-being and
safeguarding. She has led the BSc (Hons) Nursing (Child) Programme at Leeds University and is
currently Professional Lead for Nursing (Child),

Stephen Marshall, University of Strathclyde, UK
Interdisciplinary learning and teaching through the Vertically Integrated Project
The Vertically Integrated Project (VIP) program was developed and refined at a number of
institutions in the United States, most notably Georgia Tech and Purdue. It has now been
taken up by a consortium of Universities but so far the only one in Europe is the University of
Strathclyde which has over 200 students participating in 10 teams across all disciplines. See
www.strath.ac.uk/viprojects and vip.gatech.edu for more details. Whilst not a strict
requirement more projects have an interdisciplinary aspect and VIP is an ideal vehicle for
introducing undergraduates to interdisciplinary working from an early stage in their
academic career. A key interdisciplinary VIP is Polarised Growth with involves students from
Biology, Electrical and Electronic Engineering and Maths to improve the yield of antibiotics.
The project Textlab integrates students from English and Computer Studies to develop
software algorithms design to uncover near insights into Shakespearean text. Several of the
projects include aspects of outreach into high schools, the local community (especially areas
of high social deprivation), international development and the business community. For
example Performance VIP reaches into schools where STEM concepts are introduced
through drama. Others include projects to deliver Solar Energy and Sanitation in Sub
Saharan Africa. The Department of Architecture has a designated plot in the Gorbals area of
Glasgow carrying out community projects. The response of students to VIP could not be
more positive and they find it an inspiring as well as educational experience.

Prof. Stephen Marshall received a first class honours degree in Electrical and Electronic Engineering
from the University of Nottingham in 1979 and a PhD in Image Processing from University of
Strathclyde in 1989. In recent years he has established the Hyperspectral Imaging Centre at the
University of Strathclyde. He has published over 200 conference and journal articles. He is a Fellow of
the Institution of Engineering and Technology (IET). He has also been successful in obtaining research
funding from National, International and Industrial sources. He is the lead academic for the Vertically
Integrated Project Program.

Oli Johnson, University of Sheffield, UK
Inclusive learning and interdisciplinarity: study skills beyond the curriculum
At 301 Centre for Student Skills and Development we offer a programme of study skills
workshops that are open to students at all levels and from all departments. The broad range
of disciplinary and educational backgrounds represented within a single workshop poses a
challenge in terms of session design, but it also has the potential to shift the emphasis away
from knowledge transfer to allow students to focus instead on the process of learning; a
transdisciplinary approach that encourages the sharing of experiences. Although the 301
model for study skills provision is sometimes described as ‘generic’, I prefer the term
‘inclusive’ to describe an underpinning philosophy that foregrounds student participants as
co-producers of knowledge within workshops. This presentation will draw on student
responses to 301 workshops as well as my own experience of designing sessions to discuss
strategies we use to facilitate interdisciplinary learning and explore the tensions, perceived
or actual, that emerge around interdisciplinarity within workshops. Specifically, the following
questions will be addressed: what happens when students are encouraged to separate
learning skills from subject-specific knowledge? Are study skills methodologies transferrable
across disciplinary boundaries? How successfully are students able to apply their learning
following a workshop? This discussion will contribute to current debates around the role of
study skills in HE to suggest that the process of ‘learning how to learn’ stands to gain tangible
benefits from taking place in an interdisciplinary environment.
I am an Academic Skills Development Adviser at 301 Centre for Student Skills and Development at the
University of Sheffield where I run a programme of study skills workshops, support a team of PhD
student tutors and work with departments to support the development of student skills in the
curriculum. I have a background in research and teaching in the Department of Russian and Slavonic
Studies.

Parallel workshops 1-4
Arts Tower Lecture Theatre 5 and Richard Roberts Building
To find the Richard Roberts Building, exit the Arts Tower and walk towards the main road.
Turn left. The Richard Roberts Building is the second building on the left.

Workshop 1
Richard Roberts Building, Seminar Room A87
Conference facilitator: Ida Kemp, Interdisciplinary Programmes Manager, Arts and
Humanities, University of Sheffield, UK
Laura Meagher, University of Edinburgh, UK
Interdisciplinary integration: whose responsibility?
Learning and teaching labelled as 'interdisciplinary' is likely to grow, particularly since
graduates are expected increasingly to enter the workforce able to work in diverse teams
and to devise integrative solutions for multi-faceted problems. Our recent study of current
and likely future interdisciplinary provision in the UK, commissioned by the Higher Education
Academy, uncovered some key challenges. One of the most striking differences was that
between academic publications which called for teachers of interdisciplinary courses to
provide intellectual integration across disciplines, and what appears to be the most common
practice, offering components to students and expecting them to accomplish integration. A
professionally facilitated workshop is proposed to encourage sharing of experiences and
suggested solutions for key issues of interdisciplinary integration. Questions to be tackled
will include:
• What does/should interdisciplinary 'integration' mean, in a learning and
teaching context?
• Do tensions exist between theoretical aspirations for integration and practical
feasibility in an educational setting? Can people share related experiences?
• Who bears the responsibility for integration across discipline-based elements
of an interdisciplinary course or programme: teachers? students? both?
• What 'good practices' can be shared in helping students achieve sufficient
intellectual integration that their interdisciplinary learning experience adds
distinctive value to their education?
Dr Laura Meagher, Senior Partner, Technology Development Group, has throughout her professional
career facilitated, led and evaluated interdisciplinary initiatives and capacity-building schemes. She
herself is the product of a liberal arts education in the US, followed by an interdisciplinary PhD. Her
UK-based consultancy on strategic change in research and higher education has included evaluations
of interdisciplinary programmes for Research Councils and other funders. An honorary fellow at the
University of Edinburgh, she has co-authored with Catherine Lyall a number of briefing notes, articles
and a book on interdisciplinarity, as well as the recent HEA-funded study on UK interdisciplinary
provision.

Workshop 2
Richard Roberts Building, Seminar Room A84
Conference facilitator: Kimberley Marwood, Academic and Learning Services, University of
Sheffield, UK
Willy Kitchen, Camilla Priede, David Vessey and Anthony Warde, University of
Sheffield, UK
“The interdivisibility (sic) of trans-disciplinary learning: highest common factors or lowest
common denominators?”
Inter- and trans-disciplinary teaching is used in the Department for Lifelong Learning on
foundation and certificate level programmes to prepare our students for progression onto
more than twenty full- and part-time undergraduate degree programmes across four
faculties at the University of Sheffield. We believe that an underlying focus on the
development of intellectual agility, criticality and confidence in our student’s self-directed
learning skills, rather than upon the development of ‘discipline specific’ or ‘foundational’
knowledge, can provide at least as effective a preparation for higher level studies as more
traditional discipline-specific alternatives.
This workshop offers participants a chance to reflect upon the challenges which are inherent
in delivery of inter- or trans-disciplinary curricula. It examines the circumstances in which
each mode may be most appropriate for engaging diverse cohorts of students at different
levels of study. Attendees will engage in a ‘hands-on’ exercise designed to explore
opportunities for teaching and learning that move beyond the traditional boundaries of their
respective subject disciplines. This activity also encourages participants to consider the
shifts in academic perspective and professional practice that this approach may entail.
The session will confront some popular academic myths about student potential at ‘lower’
levels, the interdisciplinary ‘dumbing down’ or ‘dilution’ of disciplinary curricula, and the
need to ‘get the basics right’ before moving on to the ‘hard stuff’. It will probably annoy (but
hopefully stimulate) some disciplinary colleagues too!
Willy Kitchen is Head of the Department for Lifelong Learning where he directed its Foundation
Programme in Combined Studies for many years. He was co-lead of the cross-institutional 'Academic
Skills Hub' project at the University of Sheffield and an active participant in the work of the University’s
Centre for Inquiry Based Learning. With a degree in Law, a doctorate in Archaeology, and many years’
experience working with mature students at all levels of undergraduate study, Willy has taught
everything from contract law to trigonometry to rites of passage, and is a firm believer in the power of
student-led learning.
Camilla Priede is an interdisciplinary academic, having been programme director of an
interdisciplinary degree here at The University of Sheffield since 2010. Camilla is currently one of the
programme directors for the Department for Lifelong Learning's Foundation Programme and
Certificates in Higher Education. Camilla is interested in the various modes of beyond-disciplinary
learning, and developing an understanding of the application of these for Widening Participation in
Higher Education.
David Vessey is a University Tutor (Department for Lifelong Learning) and Teaching Associate in
Modern History (Department of History). In David’s role with DLL, he works with mature students from
diverse backgrounds who enter higher education with different skills and challenges to traditional
school leavers. Consequently, he is interested in innovative pedagogical methods, such as case-based
learning scenarios, and particularly the utility of trans-disciplinary learning and teaching to broaden
student engagement with the Humanities at the beginning of their university education. This has been
to the fore in existing and ongoing module development for DLL’s new Level One curriculum.

Anthony Warde came to Sheffield in 2007 to undertake a PhD on the late fiction of Cormac McCarthy,
which he completed in 2010. Anthony has taught at both The University of Sheffield and Sheffield
Hallam University since 2008, joining the Department for Lifelong Learning (DLL) in 2009. Anthony’s
core interests lie in modern and contemporary literature and narrative theory, although his teaching
spans texts and topics ranging from Beowulf to Virginia Woolf, from classical myth and legend to
contemporary culture. Since joining DLL, he has also developed teaching and research interests in
academic skills and reflective learning, with a particular emphasis on identifying effective, supportive
and transdisciplinary pedagogies and learning strategies for mature and atypical students.

Workshop 3
Richard Roberts Building, Seminar Room A85
Conference facilitator: Juliet Storey, Academic and Learning Services, University of
Sheffield, UK.
Andrea Haker, Linda de Greef and Jasper ter Schegget, University of Amsterdam,
Netherlands
Interdisciplinary teamwork
The Institute for Interdisciplinary Studies (IIS) is the knowledge centre for interdisciplinary
learning and teaching at the University of Amsterdam. At the IIS new courses are being
developed in collaboration with the different faculties. We have more than 15 years' of
experience in development of interdisciplinary education. We try to constantly innovate by
identifying new themes and issues linked to current developments in academia and society.
In this session we will give a short overview of the activities organized by the IIS. We will work
together with the participants of this workshop on one of the key issues in interdisciplinary
work and education, the development of relevant skills and attitude. From a larger set of
those skills and attitudes, interdisciplinary teamwork is a complex skill identified as essential
for dealing with demands of the knowledge economy and the complex challenges in a fast
changing world. From our experience we know that interdisciplinary teamwork does not
occur spontaneously. It can take a considerable amount of practice for students to achieve
an adequate level of mastering all facets of this skill in an interdisciplinary setting. During this
workshop we will, together with the participants, explore and unravel the development of
teamwork as a key component of interdisciplinary teaching and learning.
Andrea Haker is the director of several interdisciplinary masters programmes at the University of
Amsterdam and an expert in interdisciplinary education. As program director she seeks for
opportunities to train students as the innovators of the future; creative, daring, and able to connect
insights from different fields and disciplines. With many years of experience as a senior director in an
academic environment and interdisciplinary education, she has set up various new programs and
knows how to guide the process of translating ambitions into concrete goals.
Jasper ter Schegget is the program director of the bachelor in Natural and Social Sciences (in Dutch:
Bèta-gamma) at the Institute for Interdisciplinary Studies of the University of Amsterdam. Next to
managing the bachelor program he has a lot of experience in teaching courses within the field of
cognition, interdisciplinary research and academic skills for interdisciplinary students.

Workshop 4
Arts Tower, Lecture Theatre 5
Conference facilitator: India Woof, Academic and Learning Services, University of Sheffield,
UK.
Brendan Stone, University of Sheffield, UK
Interdisciplinarity and Engaged Learning

Abstract - TBC
Professor Brendan Stone is the founder and co-director of the University of Sheffield’s Storying
Sheffield project, and a co-founder of the Sheffield Arts and Wellbeing Network. He is Director of
Learning and Teaching for the Engaged Curriculum; the academic lead for the Engaged University
(Health and Wellbeing); and a member of Medical Humanities Sheffield.

Parallel paper session 4
Arts Tower, Lecture Theatre 4
Chair: Deanna Meth, Academic and Learning Services, University of Sheffield, UK.
Rachel Clements, Tom Astley, Jack Parker, Emily Whelan, University of Newcastle, UK
Combined perspectives? Reflections on introducing an interdisciplinary curriculum
This paper offers insight into the development and implementation of a first year
undergraduate Combined Honours module conceived and facilitated by a collaborative
teaching team (of staff and students) at Newcastle University. We seek to reflect on our
pedagogical framework for the module including our ambitions to design a more coherent
curriculum and a more holistic learning experience for our students, inspired in part, by a
student project which argued for the virtues of interdisciplinary thinking (Louis, 2014).
Previously, we had also introduced cross-subject projects in final year with some success.
We examine the trials and tribulations of introducing an interdisciplinary module at this level
of study, our main challenge being student willingness and readiness to engage in
interdisciplinarity as a theory, when only having left the familiar confines of discipline-based
teaching in secondary education so recently. We include both staff and student reflections,
focussing on teaching practices and student responses to the module both at the time the
module was first run and now, with those early participants looking back in retrospect as
they approach their final year of study. The paper concludes on subsequent revisions of our
interdisciplinary first year Combined Perspectives module, having moved the module away
from a skills and concept led syllabus to an enquiry based approach to learning in which
interdisciplinarity is ‘practised’ implicitly rather than taught explicitly.
I'm currently on adoption leave from The Combined Honours Centre, Newcastle University, where I
have been a teaching fellow for the past two years. Prior to this I undertook a PhD in human
geography, also at Newcastle, though my research was I would say, wholly interdisciplinary, looking at
Polish Migrant families in the North East of England, particularly the emotions, familial relationships
and everyday lives of Polish migrant parents. Funded by the ESRC on a '2+3' scheme meant embracing
two years of language based area studies (supervised at The University of Glasgow) before
embarking on my PhD. Leading the new first year undergraduate interdisciplinary module in
Combined Honours has been a huge but pleasurable challenge; together with a team at Newcastle we
continue to develop this module.

Ida Kemp, University of Sheffield, UK
Using Vygotsky's relationships as an approach to interdisciplinary study
Vygotsky’s theories regarding children’s learning development and the notion of developing
knowledge in ‘relation’ to things may offer a starting point when approaching
interdisciplinary study. Encouraging students to build their knowledge on what they already
know is an effective element in obtaining deeper knowledge and wider understanding. Taking
time to explore what students know and sharing that between them also encourages
discussion and understanding of issues of knowledge production. This short presentation
will explore why taking a step back to construct a structure or basis for knowledge at the
outset of an interdisciplinary module is likely to provide benefits as the students move
through the module. This is not to imply that module leaders don’t take into account their
student cohort and experiences, but it is to re-iterate that taking time to set the scene may
allow for greater engagement. This approach may also offer a wider range of topics for
exploration. The traditional ‘project’ based approach for interdisciplinary enquiry may not be
required if students are encourage to explore the relationships between disciplines rather
than ‘solve’ a problem. Longer term, practicing this approach may encourage students to use
this method when considering ‘new’ knowledge in other contexts and experiences. This

approach may allow for greater ‘transferability’ of knowledge, as well as open up students to
the critical engagement of issues of ‘knowledge’, ‘truth’, ‘validity’ and ‘certainty’ as well as the
often unarticulated bias that can exist within ‘disciplinary’ practice.
Ida Kemp currently works as the Interdisciplinary Programmes Manager in the Faculty of Arts and
Humanities at the University of Sheffield. She manages a three-subject Combined Honours degree and
supports processes and developments for a wide range of two-subject Dual Honours degrees. The IPO
also supports an Interdisciplinary PGT programme in Public Humanities and four interdisciplinary
Undergraduate modules. Previous to Sheffield, she worked in the Centre for Joint Honours at the
University of Leeds and as Head of Joint Honours at York St. John University. She has a Liberal Arts
degree from the College of Wooster (Ohio, USA).

Beverley Gibbs, University of Sheffield, UK
Crossing boundaries: principles for learning and teaching across Applied and Social Sciences
The allure of interdisciplinary solutions in addressing complex problems has become a
recognizable feature of the UK and EU research landscape, spanning a range of activity from
project-level collaborations to entirely new academic disciplines. In comparison, pedagogical
strategies for interdisciplinary teaching and learning have been somewhat neglected, even
though (ironically) the trend for interdisciplinarity was grounded in calls for reform in HE
and an academy that would produce graduates better equipped to serve the needs of society
(Klein 2008). This in turn is a response to earlier claims that traditional bodies of knowledge
and norms were inadequate for the reflection, renewal and judgement required for complex
and dynamic challenges (Jantsch 1972). However, explicit curricula did not begin to emerge
until this millennium with courses in sustainability, ecosystems and environmental
management playing roles as exemplars. As these courses have matured, some clearer
principles have come into view. In the first part of this presentation, I will present a
pedagogical framework derived from a literature review that outlines what we currently
know about successful interdisciplinary learning - a framework that spans attitudes to be
cultivated, principles to be learned, skills to be developed and learning modes to be
facilitated. In the second half, I will conclude by reflecting on professional practice to
describe a sometimes painful but frequently rewarding journey of trying to implement these
principles across two disciplinary fields that invoke two quite distinct epistemological
traditions: social sciences and SET.
Since 2015 I’ve been helping the Department of Mechanical Engineering deliver and develop its range
of engineering management education, liaising with the University’s School of Management. I am a
Senior University Teacher and curriculum lead for the Design, Manufacture and Management
teaching group. I originally trained and practiced as a production engineer, have managed
multimillion pound applied physics research programmes and have worked in commercial and
decision support roles in mining and engineering consultancy industries. At Sheffield I tutor and
mentor engineering undergraduates/design groups, and lead 4th year/MSc modules on decision
making, industrial marketing, and engineering projects and risk.
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Zoë Enstone and Madeleine Newman, University of Leeds, UK
Facilitating interdisciplinary encounters for foundation year learners: a module case study
The Arts and Humanities Foundation Year at the University of Leeds provides learners from
widening participation backgrounds with a preparatory year of study at level 0 before they
progress into a degree programme on successful completion of the course. This
interdisciplinary foundation year curriculum supports learners to develop crucial skills for
becoming successful undergraduates, while enabling them to achieve their subject-specific
and discipline-orientated goals. Interdisciplinary teaching prepares learners for study in a
single discipline by facilitating the development of confidence and independent learning
through a diverse programme of education. However, for the learner, this diversity can
include topics, concepts and approaches which may seem peripheral to their learning
journey. This paper will consequently explore how we have sought to navigate the exciting
pedagogical opportunities and the inherent challenges offered by delivering an
interdisciplinary module. Using a case study of one module, ‘Modernity and Post-Modernity’,
we will consider how the individual interests of students can be engaged within a scheme of
work that navigates Cultural Studies as an inherent ‘inter-discipline’, alongside rich
intersections between discipline-specific perspectives of the contested nature of its central
terms. Mieke Bal (2002, p.8) has proposed ‘to those trying to find their way in the
labyrinthine land of a humanities without boundaries. Such a land can only unify through
travel, through learning foreign languages, through encounters with others.’ We will reflect
on how interdisciplinary encounters are configured between students, subjects and objects
of study, and their role as a foundational framework for future success.
After completing a PhD in medieval literature at the University of Leicester, Zoë taught a mixture of
English literature and academic skills before starting her current job at the University of Leeds. She is
now module leader for the ‘Image, Music and Text’ and ‘The Renaissance’ modules on the Arts and
Humanities foundation year in the Lifelong Learning Centre and contributes as module tutor to the
other core modules. As a medievalist, she works in an interdisciplinary manner through her subject
research, and translates these approaches and skills to her teaching and pedagogic studies.
Madeleine Newman is Programme Leader for the Arts and Humanities Foundation Year in the Lifelong
Learning Centre at the University of Leeds. She is interested in the intersections between disciplines,
theories and practices within the Arts and Humanities, both in terms of pedagogy and the study of the
visual arts. She completed her PhD in the History of Art at the University of Leeds in 2010 and holds a
PGCE in Lifelong Learning. Her research interests include sculpture studies and interdisciplinary
approaches to learning and teaching.

Bella Madden, University of Bedfordshire, UK
Holistic education for holistic practitioners: reaching the whole student in midwifery
education
Learning how to be a midwife is a great deal more than the acquisition of technical
knowledge and skills. It is emotional, physical and political; both a craft and a science. It
involves connecting with women at one of the most significant physical and emotional crisis
points in their lives. Midwives, if they are to thrive in the tough world of the NHS, need to
have a strong sense of their own professional identity, a deep capability for empathetic
communication and a developed inner resilience to avoid long-term burnout. My pedagogical

approach involves drawing on the humanities: poetry, drama, prose and art, to inspire and
enable our midwifery students to express how they feel about their professional practice
and their developing sense of themselves as midwives. Through different modes of
expression students are lifted out of their own worldview and given a linguistic frame – the
story – with which to develop their understanding of themselves and their practice. This
presentation discusses the processes and outcomes of these collaborations: with
performing arts students and lecturers and with lecturers in Art and Design as well as
detailing student’s responses to drama, collage and poetry and the ways they have used them
to reach greater clarity regarding their role as midwives and their personal philosophies for
practice.
I am a qualified midwife and have been lecturing in midwifery since 1999. In that time, I have used
poetry, drama and art to help students reflect on their personal and professional development and on
their philosophy for practice. I find working across traditional subject boundaries refreshes my
teaching and provides students with a rounder university experience than they might otherwise get, as
well as offering students different, less constrained ways of articulating their relationships to their
work and development. Student responses encourage me to continue exploring ways of opening the
traditional midwifery curriculum out, and letting the humanities in.

Naomi Hetherington, University of Sheffield, UK
Thinking through things: object based learning as an interdisciplinary framework to learning
and teaching
This presentation considers how object based learning can provide an interdisciplinary
framework for learning and teaching. It provides an overview of the different disciplinary
frameworks used to analyse objects and shows how object based learning has been
successfully integrated into two new programmes in the Department of Lifelong Learning at
the University of Sheffield: the Foundation programme in Combined Studies and the level 1
Certificate in Higher Education in Society and Culture. The presentation outlines the
particular benefits of this approach in introducing mature students to key concepts in the
humanities and social sciences by enabling students to draw on their different backgrounds,
experiences and values and relate these to classroom learning. It highlights some of the
potential dangers and difficulties of learning through objects which may evoke powerful
memories and feelings for students. It discusses strategies for managing these responses in a
classroom setting and through the use of online resources. It, then, discusses the
incorporation of object based learning into the design of alternative forms of assessment to
the traditional essay, which tends to disadvantage non-traditional learners. Finally, the
presentation considers differences in the responses of mature and other kinds of learners to
object based learning through the opening up of individual CertHE modules to first year
undergraduate students from other departments.
I am University Tutor in the Department of Lifelong Learning at Sheffield University, where I convene
two interdisciplinary modules: ‘Introduction to the Humanities’ (level 0) and ‘Ideas That Changed the
World’ (level 1). I have an interdisciplinary background in literature, theology and women’s and gender
history with a particular focus on the Victorian period. I have undertaken a number of collaborative
research projects with scholars from across different humanities disciplines and am interested in
developing theoretical and pedagogical frameworks for interdisciplinary learning and teaching,
particularly with mature and non-traditional learners.
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Pinar Kaygan, Selin Gürdere, Arsev Umur Aydınoğlu, Harun Kaygan, Özümcan Demir,
Middle East Technical University, Turkey
Do you know what a sensor is?: Peer learning in interdisciplinary design teams
Recently we witness a rising interest in interdisciplinary collaboration in both industrial
design and engineering education. This interest is triggered by the observation that
professionals who do not experience interdisciplinary cooperation during undergraduate
education find it challenging to work with people from other disciplines. Considering that
developing technology and innovation invites more complex design problems which are often
beyond the professional skills and competences of a single person, learning how to work in
interdisciplinary teams becomes a central concern within the undergraduate programs of
these fields. This paper focuses on peer learning as an important aspect of interdisciplinary
design teams in the context of extra-curricular education activities. The empirical data
comes from the accounts of 42 undergraduate and postgraduate students who participated
in the Interdisciplinary Design Studio (IDS), which is the first educational activity organised
by Middle East Technical University Design Factory in October 2015. In IDS, students from the
Departments of Industrial Design, Architecture, Mechanical Engineering, Electrical and
Electronics Engineering, Metallurgical and Materials Engineering, Computer Engineering, and
Business Administration came together in six interdisciplinary teams to develop innovative
products following the stages of a design process. Throughout the four-week IDS, students
presented their work to and got feedback on their projects from an interdisciplinary team of
tutors, which consists of faculty members from Faculty of Engineering, Faculty of
Architecture, and Faculty Economic and Administrative Sciences. Drawing on the semistructured interviews with the students, this paper presents a comparison between learning
from peers versus learning from tutors, highlighting that students foreground the former
over the latter as a more effective way of learning about interdisciplinarity.
Pınar Kaygan (PhD, Sociological Studies) is Assistant Professor in Industrial Design at Middle East
Technical University, Turkey. Her research interests include creative work and workplace;
interdisciplinary relations, collaboration and teamwork in design education and practice; and critical
aspects of design management, including gender, hierarchy and power relations in the designer's
work.
Selin Gürdere is a PhD candidate in the Department of Industrial Design at Middle East Technical
University (METU). Selin is also a research assistant in a design research project granted by the
Scientific and Technological Research Council of Turkey (TUBITAK) in the Department of Industrial
Design at TOBB University of Economics & Technology. Following graduation from the Department of
Wood Product Industrial Engineering, Hacettepe University, Selin worked for seven years in the
furniture industry in Istanbul while pursuing an M.A in Design at Kadir Has University.
Dr. Arsev Umur Aydinoglu is a Tubitak-European Commission FP7 Marie Curie Cofund Action Fellow at
the Center for Science and Technology Policies, Middle East Technical University. His research
interests are research collaboration, interdisciplinary work, virtual teams, and teamwork. He worked
with different research communities (astrobiology, origins of life, design & engineering, earth sciences)
investigating interdisciplinary research and education. He received his Ph.D. from the College of
Communication and Information, the University of Tennessee.

Harun Kaygan is assistant professor in industrial design at Middle East Technical University, Turkey. A
designer by training, he received his PhD in 2012 at the University of Brighton with his thesis on
everyday nationalism as embodied by designed products. His teaching and research work focuses on
the cultural aspects and political implications of design practices and products. In teaching and
project supervision, he emphasizes design ethnography and participatory and generative methods. His
current research interests include design activism, bodily interactions with products, and the
applications of new materialist theoretical frameworks to design, including actor-network theory and
new materialist anthropologies.
Özümcan Demir (BID, Industrial Design) is Research Assistant at Middle East Technical University,
Turkey. She is currently pursuing her MSc and focuses on interdisciplinary collaboration between
industrial design students and students from other disciplines in her master thesis. Her area of
interest includes design management, interdisciplinary collaboration and teamwork in design, and
contribution of design to startups and SMEs.

Deborah Sporton, University of Sheffield, UK
Critical interdisciplinarity: insights from the GLOSS initiative
This paper draws on the Global Learning Opportunities in the Social Sciences (GLOSS)
scheme to share experiences of interdisciplinary learning and teaching with a particular
focus on the international extra-curricular activities the scheme promotes. GLOSS involves
staff, undergraduate and postgraduate taught students drawn from across the Faculty of
Social Sciences at the University of Sheffield working in partnership with non-academic
stakeholders on various international projects. Attention here is focused on two unique and
contrasting schemes within the GLOSS portfolio - the Global Leadership Initiative (GLI) and
SIDshare. The GLI provides students and staff with opportunities to work as fully accredited
policy analysts at major global summits such as the G7 and G20, briefing and publishing upto-date, real-time policy analyses of global decision-making. SIDshare is a student run social
enterprise operating as an international development NGO involving students drawn from
across the University working on projects with partner NGOs across the globe. Drawing on
‘critical interdisciplinarity’ frameworks, this contribution discusses with examples from
GLOSS, the important yet neglected role of external stakeholders in interdisciplinary
learning and teaching. Interdisciplinarity is often conceived as horizontal (within the academy)
detaching students from end-users of knowledge. Our experience with GLOSS supports calls
for the incorporation of vertical interdisciplinarity (outside the academy) deepening
students’ engagement with their studies through co-production. This contribution further
interrogates the relationship between interdisciplinary and disciplinary learning. Specifically
what do students take back to their disciplines? Are interdisciplinary schemes such as
GLOSS complementing their studies or providing a new dimension?
Deborah is Director of the Global Learning Opportunities in the Social Sciences (GLOSS) Programme
at the University of Sheffield that seeks to provide unique international learning experiences for
students within the Faculty of Social Sciences. Her research and teaching interests lie primarily in the
interdisciplinary field of international development where she works with an extensive network of
external partners to develop engaged learning activities for students.

Jasper Homminga and Jennifer L Herek, University of Twente, Netherlands
New Engineering: teaching and learning at the interface of technology and social science
Traditional engineering education creates specialists. However, engineers need to be
generalists who can combine technological and societal approaches with design solutions
that can be implemented in a range of technical, social and cultural contexts. Our aim is to
train broad-minded problem solvers for the real world: New Engineers. ATLAS (Technology
and Liberal Arts & Sciences) is an interdisciplinary Bachelor of Science honours programme
at the interface of technology and social science. The programme has a thematic structure,
in which a large project forms the foundation of every semester. The projects are complex,
open-ended and interdisciplinary, and require integration of knowledge from three different
domains: Engineering/Science, Mathematics and Social Sciences. In addition, six learning
lines - Research, Design, Organization, Communication, Learning Capacity and
Interdisciplinarity - further support student development. For example, the first project of
the programme is Human Dynamics: students are challenged to “design a product that
stimulates more physical activity” for a specific target group (i.e. teenagers or professors
or…). The design of the system integrated learning in the domains, such as movement, force,
and energy (Physics), modelling and optimisation (Mathematics), and psychology, motivation,
group behaviour (Social Sciences), but also required skills in design methodology, academic
writing, literature research, and social research. By the end of the semester the students had
designed and built prototypes that were tested with stakeholder groups. We will present our
integrated approach of teaching and learning technology and social sciences, and illustrate
how it captivates and motivates students and teachers alike.
Jasper Homminga is a founding Core Team member of the University College for Technology and
Liberal Arts & Sciences (ATLAS) at the University of Twente in the Netherlands, where his own
experiences help shape the program. He holds a master in Mechanical Engineering and a PhD in
BioMechanical Engineering. He has worked at the Radboud University Medical Center Nijmegen
(Netherlands) and the Technical University Eindhoven (Netherlands) before joining the faculty at the
University of Twente. Next to his work in ATLAS, he teaches in BioMedical Engineering and Technical
Medicine and does research on the human spine.
Jennifer Herek is the founding Dean of the University College Twente (Enschede, the Netherlands),
which offers an honours-level BSc degree programme in Technology and Liberal Arts & Sciences
(ATLAS). She obtained a B.A. in chemistry from Lawrence University in 1990 and Ph.D. in chemical
physics from Caltech in 1996. She held research appointments at Lund University (Sweden) and the
Institute for Atomic and Molecular Physics (Amsterdam) before joining the faculty of the University of
Twente in 2006 as professor of physics and chair of the Optical Sciences group, part of the MESA+
Institute of Nanotechnology.
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David Morrison, Plymouth University, UK

New evidence on interdisciplinarity and how we can teach it
While there has been a lot written about interdisciplinarity in the past 40 years, there is still
little consensus in the literature on what it is or how to develop it in the undergraduates
expected to be able to do it. The chief reasons are a reliance on self-identified, circular, and
non-generalisable evidence, and a lack of engagement with wider HE research in much of the
foundational literature. This base has left a strong legacy of conflicting approaches to
interdisciplinarity in learning and teaching and curriculum design. To address this, my
doctoral research at the University of Glasgow turned to well-established but virtually
untouched psychological research on expertise, categorisation, knowledge transfer, and
collaborative cognition to better triangulate with existing evidence on what interdisciplinarity
really is, what it isn’t, and how it can best be learned/taught. This presentation will briefly
touch on the nature of the existing problems, but will mainly discuss the findings of the new
types of evidence. Attention will be on the reliability and generalisability of different findings,
and the degree of relation to existing ideas on interdisciplinarity. I will conclude by offering a
new definition of both disciplinarity and interdisciplinarity based on the evidence discussed,
and by identifying the key skills and pedagogies necessary to develop real interdisciplinarity
in undergraduate students.
I am a former medieval historian, software developer, jeweller, and electrician who turned my eclectic
background towards doctoral study at University of Glasgow on what underlying nature of
interdisciplinarity is, and how it does and/or should manifest in higher education, particularly
undergraduate teaching. Since completing that I have worked on the LEAF project on assessment and
feedback across subjects at Glasgow, and am currently at Plymouth University where I am
researching/developing internationalisation of the curriculum for home students and evaluation of
new a university-wide curriculum structure. Interdisciplinarity has remained key to my work in every
project.

Delegate list
Mohamad

Abdel-Aal

mohamadabdelaal@gmail.com

Jon

Andrews

jon.andrews@coventry.ac.uk

Tom

Astley

Arsev

Aydınoğlu

aaydinog@metu.edu.tr

Middle East Technical University

Haiko

Ballieux

h.ballieux@westminster.ac.uk

University of Westminster

Andrea

Bath

a.j.bath@sheffield.ac.uk

University of Sheffield

Christine

Baycroft

c.baycroft@sheffield.ac.uk

University of Sheffield

Catherine

Bazela

c.bazela@sheffield.ac.uk

University of Sheffield

Deborah

Beck

d.beck@sheffield.ac.uk

University of Sheffield

Jon

Benson

j.benson@sheffield.ac.uk

University of Sheffield

Julia

Bishop

j.c.bishop@sheffield.ac.uk

University of Sheffield

Colin

Bryson

colin.bryson@ncl.ac.uk

Newcastle University

David

Cameron

d.s.cameron@sheffield.ac.uk

University of Sheffield

Sarah

Carratt

s.l.carratt@sheffield.ac.uk

University of Sheffield

Rachel

Carter

r.carter@plymouth.ac.uk

Plymouth University

Jane

Clark

jane.clark@sheffield.ac.uk

University of Sheffield

Rachel

Clements

rachel.clements@ncl.ac.uk

Newcastle University

Mark

Collins

mark.collins@sheffield.ac.uk

University of Sheffield

Helen

Cooke

helen.cooke@open.ac.uk

The Open University

Neil

Cooke

n.j.cooke@bham.ac.uk

University of Birmingham

Richard

Cooper

richard.cooper@sheffield.ac.uk

University of Sheffield

Liz

Crolley

lcrolley@liverpool.ac.uk

University of Liverpool

Linda

de Greef

l.degreef@uva.nl

University of Amsterdam

Ozumcan

Demir

ozumcan@metu.edu.tr

Middle East Technical University

Gillian

Dinsey

g.dinsey@sheffield.ac.uk

University of Sheffield

Julia

Dobson

j.dobson@shef.ac.uk

University of Sheffield

Helen

Dulake

h.dulake@sheffield.ac.uk

University of Sheffield

Beth

Dyson

b.dyson@sheffield.ac.uk

University of Sheffield

Zoe

Enstone

z.enstone@leeds.ac.uk

University of Leeds

Marie

Evans

m.evans@sheffield.ac.uk

University of Sheffield

Wei

Feng

Wei.Feng@sheffield.ac.uk

University of Sheffield

Jo

Flynn

e.j.flynn@keele.ac.uk

Keele University

David

Forrest

D.forrest@sheffield

University of Sheffield

Tom

Foster

tom.foster@sheffield.ac.uk

University of Sheffield

Yongjun

Fu

fuyj55@163.com

University of Sheffield

Orkhon

Gantogtokh

o.gantogtokh@oxon.org

Oxford Learning Institute

Angela

Gascoyne

a.gascoyne@sheffield.ac.uk

University of Sheffield

Beverley

Gibbs

b.gibbs@sheffield.ac.uk

University of Sheffield

Susan

Gill

s.j.gill@sheffield.ac.uk

University of Sheffield

Mark

Goodliff

m.l.goodliff@brad.ac.uk

University of Bradford

Peter

Grabowski

p.grabowski@sheffield.ac.uk

University of Sheffield

Katie

Grant

katiemarygrant@gmail.com

Royal Literary Fund

Coventry University
Newcastle University

Vicky

Grant

v.grant@sheffield.ac.uk

University of Sheffield

Cherisse

Greenaway

ac0170@coventry.ac.uk

Coventry University

Wael

Hadid

w.hadid@sheffield.ac.uk

University of Sheffield

Sarah

Hague

s.l.hague@sheffield.ac.uk

University of Sheffield

Andrea

Haker

a.haker@uva.nl

University of Amsterdam

Abigail

Hathway

a.hathway@sheffield.ac.uk

University of Sheffield

Elizabeth

Hauke

e.hauke@imperial.ac.uk

Imperial College London

Amy

Haworth

a.c.haworth@sheffield.ac.uk

University of Sheffield

Jennifer

Herek

j.l.herek@utwente.nl

University of Twente

Naomi

Hetherington

n.hetherington@sheffield.ac.uk

University of Sheffield

Marcus

Hill

m.hill@adm.leeds.ac.uk

University of Leeds

Laura

Hogg

l.e.hogg@sheffield.ac.uk

University of Sheffield

Lewis

Holloway

l.holloway@hull.ac.uk

University of Hull

Jasper

Homminga

j.homminga@utwente.nl

University of Twente

Rachel

Horn

R.Horn@sheffield.ac.uk

University of Sheffield

Martin

Hughes

m.j.hughes@sheffield.ac.uk

University of Sheffield

Navdeep

Hundal

n.k.hundal@sheffield.ac.uk

University of Sheffield

ZHU

Huying

Huying.Zhu@sheffield.ac.uk

University of Sheffield

Kathryn

Jackson

kathryn.jackson@namrc.co.uk

University of Sheffield

Oli

Johnson

o.johnson@sheffield.ac.uk

University of Sheffield

Claire

Johnson

claire.johnson@sheffield.ac.uk

University of Sheffield

Bob

Johnston

r.johnston@shef.ac.uk

University of Sheffield

Mary

Kane

m.kane@sheffield.ac.uk

University of Sheffield

Harun

Kaygan

hkaygan@metu.edu.tr

Middle East Technical University

Pinar

Kaygan

pkaygan@metu.edu.tr

Middle East Technical University

Neil

Kelly

aa1750@coventry.ac.uk

Coventry University

Ida

Kemp

i.kemp@sheffield.ac.uk

University of Sheffield

Willy

Kitchen

w.kitchen@sheffield.ac.uk

University of Sheffield

Evangelos

Kritsotakis

e.kritsotakis@sheffield.ac.uk

University of Sheffield

Maria

Kukhareva

maria.kukhareva@beds.ac.uk

University of Bedfordshire

Peter

Lawler

peter.lawler@manchester.ac.uk

University of Manchester

Mary Kristen

Layne

m.layne.1@research.gla.ac.uk

University of Glasgow

Gaëlle

Ledoré

g.ledore@sheffield.ac.uk

University of Sheffield

Alison

Little

a.little@sheffield.ac.uk

University of Sheffield

Chris

Little

c.w.r.little@keele.ac.uk

Keele University

Ally

Lu

ally.lu@sheffield.ac.uk

University of Sheffield

Gang

Luo

g.luo@sheffield.ac.uk

University of Sheffield

Catherine

Lyall

c.lyall@ed.ac.uk

University of Edinburgh

Joan

Maclean

J.Maclean@leeds.ac.uk

University of Leeds

Bella

Madden

bella.madden@beds.ac.uk

University of Bedfordshire

Stephen

Marshall

stephen.marshall@strath.ac.uk

University of Strathclyde

Kimberley

Marwood

k.marwood@sheffield.ac.uk

University of Sheffield

Paul

Matthews

paul.matthews@liverpool.ac.uk

University of Liverpool

Jane

McCormack

j.mccormack@sheffield.ac.uk

University of Sheffield

Jane

McKeown

j.mckeown@sheffield.ac.uk

University of Sheffield

Laura

Meagher

Laura.Meagher@btinternet.com

University of Edinburgh

Robert

Meckin

r.meckin@sheffield.ac.uk

University of Sheffield

Fern

Merrills

f.merrills@sheffield.ac.uk

University of Sheffield

Deanna

Meth

d.meth@sheffield.ac.uk

University of Sheffield

Mark

Morley

m.morley@sheffield.ac.uk

University of Sheffield

David

Morrison

david.morrison@plymouth.ac.uk

Plymouth University

Fiona

Munro

f.munro.1@research.gla.ac.uk

University of Glasgow

Chaermaine

Myers

c.e.myers@shu.ac.uk

Sheffield Hallam University

Madeleine

Newman

m.c.newman@leeds.ac.uk

University of Leeds

Bobby

Nisha

b.nisha@sheffield.ac.uk

University of Sheffield

Peter

Odell

p.odell@sheffield.ac.uk

University of Sheffield

Beci

Oldfield

r.a.oldfield@sheffield.ac.uk

University of Sheffield

Bishnu

Pariyar

b.pariyar@sheffield.ac.uk

University of Sheffield

Jack

Parker

Camilla

Priede

c.priede@sheffield.ac.uk

University of Sheffield

Ahtasham

Raza

a.raza@sheffield.ac.uk

University of Sheffield

David

Reid

d.reid@sheffield.ac.uk

University of Sheffield

Kate

Richardson

k.m.richardson@sheffield.ac.uk

University of Sheffield

Patrick

Rickles

p.rickles@ucl.ac.uk

University College London

Walter

Riggans

academicdean@cliffcollege.ac.uk

University of Manchester

Elena

Riva

e.riva@warwick.ac.uk

University of Warwick

Melanie

Robbins

M.A.Robbins@leeds.ac.uk

University of Leeds

Ian

Sammy

ian.sammy@sheffield.ac.uk

University of Sheffield

Karin

Scager

K.scager@uu.nl

Utrecht University

Lonneke

Schellekens

L.H.Schellekens@uu.nl

Utrecht University

David

Sedgley

d.sedgley@sheffield.ac.uk

University of Sheffield

Minna

Shkul

m.shkul@gmail.com

University of Sheffield

Fuschia

Sirois

f.sirois@sheffield.ac.uk

University of Sheffield

Jonathan

Smart

J.Smart1@sheffield.ac.uk

University of Sheffield

Adam

Smith

Adam.Smith1@ntu.ac.uk

Nottingham Trent University

Marie

Smith

ac0959@coventry.ac.uk

Coventry University

Sandrine

Soubes

s.soubes@sheffield.ac.uk

University of Sheffield

Deborah

Sporton

d.sporton@sheffield.ac.uk

University of Sheffield

Brendan

Stone

b.stone@sheffield.ac.uk

University of Sheffield

Juliet

Storey

j.storey@sheffield.ac.uk

University of Sheffield

Graham

Sutcliffe

G.sutcliffe@sheffield.ac.uk

University of Sheffield

Natasha

Taylor

n.taylor@shu.ac.uk

Sheffield Hallam University

Peter

Taylor

peter.taylor@open.ac.uk

The Open University

Jasper

ter Schegget

j.terschegget@uva.nl

University of Amsterdam

Julia

Udall

j.udall@sheffield.ac.uk

University of Sheffield

David

Vessey

d.vessey@sheffield.ac.uk

University of Sheffield

Angela

Vickerstaff

Angela.Vickerstaff@ntu.ac.uk

Nottingham Trent University

Daniel

Villalba

d.villalba@sheffield.ac.uk

University of Sheffield

Newcastle University

Joanne

VivekanandaSchmidt
Wale

p.vivekanandaschmidt@sheffield.ac.uk
j.r.wale@warwick.ac.uk

Andrea

Ward

a.ward@sheffield.ac.uk

University of Sheffield

Richard

Ward

r.b.ward@sheffield.ac.uk

University of Sheffield

Anthony

Warde

anthony.warde@sheffield.ac.uk

University of Sheffield

Saranne

Weller

s.weller@arts.ac.uk

University of the Arts London

Emily

Whelan

Victoria

Williamson

v.williamson@sheffield.ac.uk

University of Sheffield

Grant

Wilson

grant.wilson@sheffield.ac.uk

University of Sheffield

Luke

Wilson

luke.wilson@sheffield.ac.uk

University of Sheffield

Louise

Woodcock

l.a.woodcock@sheffield.ac.uk

University of Sheffield

India

Woof

i.woof@sheffield.ac.uk

University of Sheffield

Shan

Xie

shan.xie@sheffield.ac.uk

University of Sheffield

Emma

Yarwood

e.yarwood@sheffield.ac.uk

University of Sheffield

Fu

Yongjun

y.fu@sheffield.ac.uk

University of Sheffield

Mohammad

Zandi

m.zandi@sheffield.ac.uk

University of Sheffield

Karine

Zbinden

k.zbinden@sheffield.ac.uk

University of Sheffield

Pirashanthie

University of Sheffield
University of Warwick

Newcastle University

