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Mentorship Preparation Programme
Rationale
This programme will ensure that nurses working in both primary, general practice and
community care are fully equipped to meet the demands of supporting a wide range of
students whilst on clinical placement in their areas and are equipped to offer effective
mentorship, coaching and supervision to members of the primary care team.
This module is approved by the NMC as being suitable for nurse registrants working in the
primary care/community care setting who wish to register as a mentor and supervise
students whilst on clinical practice placements and how to ensure that NMC defined
outcomes and competencies are met by students. Mentors are responsible and accountable
for making decisions regarding a student’s practice and learning, which can sometimes be
difficult. This programme teaches the skills and knowledge required in order to make a fair
and safe judgement of NMC students on the same part of the register and in the same field
of practice.
This module focuses on developing and extending skills in providing support and guidance to
others when they are learning new techniques and applying new knowledge; acting as a
resource to facilitate learning and professional growth within an inter-professional
environment; the importance of providing practice leadership and expertise to students; and
ensuring public protection.
The programme is specifically designed for those working in primary and community care as
the School of Nursing and Midwifery recognises the unique qualities required for mentors
and educators with the demands on time that prevents regular classroom attendance. For
these reasons this programme blends University classroom attendance with a wellsupported, interactive on-line ‘classroom’. This will include reading, group-work and
individual activities that will enable student mentors to progress through the programme at a
pace and time more suitable to their other commitments.
The programme is divided into 8 sections over a 3 month period with activities in each and
assessment throughout that enables the student mentor to build up a portfolio of evidence
that will be put forward for assessment at the end of the programme. This ensures learning
is based on reflective practice and creates close links between theory and clinical practice. It
also enables the work to be completed in ‘chunks’ rather than leave a large assessment to be
completed at the end of the programme.
Each student mentor will be supported by a Mentor Supervisor. This will be a nurse mentor
already on the NMC active register working within the student mentor’s locality and willing to
support the student mentor throughout the duration of the programme.
Overall Aim of the Programme
Prepare students to develop and extend their skills as a mentor and educator in primary care
in supporting others to achieve their full potential within the clinical learning environment and
thereby contribute to work-based learning and assessment.

For those wishing to register with the NMC as a mentor this module will prepare nurse
registrants to also meet the NMC mentor requirements in supporting student nurses within
the clinical learning environment.

Learning outcomes
The unit is delivered at academic levels 6. The respective learning outcomes are:
Level 6:
1. Analyse the selection, support and assessment of a range of learning opportunities in their
area of practice suitable to enhance the learning of others.
2. Be self-analytical and reflective regarding ability to support learning in an inter-professional
environment – selecting and supporting a range of learning opportunities for colleagues
and students from other professions.
3. Assess other professionals under the supervision of an experienced assessor from that
profession.
4. Be able to make analytical judgements about competency/proficiency of NMC students on
the same part of the register, and in the same field of practice, and be able to give a rational,
articulate account for such decisions.
5. Show critical awareness of personal abilities in supporting the learning of others in
accordance with professional standards and codes of conduct, such as those of the NMC
(2015).

Assessment of the Unit
This unit has both theory and practice elements for assessment:
Practice
Each of the sections to be completed for this unit has a required activity. This should be
undertaken under supervision of the supervising mentor. The supervisor will then assess this
using the criteria in Appendix 1.
NB: ALL PRACTICE ELEMENTS MUST BE PASSED IN ORDER TO ACHIEVE AN OVERALL
PASS.
Theory
The student is required to develop a portfolio of evidence throughout the duration of the
unit having completed the practice activity noted in each section in MOLE with support from
the supervising mentor and supported this with evidence from the Google+ discussions on
MOLE and additional reflective accounts. The stages of this development are marked in the
sessions and students are encouraged to aim to complete each part incrementally so that
feedback can be given on progress. After each activity the student is required to make a post
in Google +. There will be feedback from the tutor at the end of each task. The student may
also wish to discuss/develop this entry with the supervising mentor and should be able to
show the mentor their discussions.

For the final assessment of competence, the most salient points of learning from the posts,
with any additional supporting evidence (such as journal articles), are put together in a
‘portfolio of learning’ and will be presented to the mentor throughout the programme. This
will be the evidence base through to support the mentor when having the final sign off
discussion. Mentor supervisor to assess and give constructive feedback on meeting these
learning outcomes (written evidence from mentor supervisor to be provided for the
portfolio).

The students will also sit a numeracy and equality and diversity assessment as per NMC
(2008) requirements.

ELEMENTS OF THE UNIT
The unit is delivered via blended learning and is made up of the following elements:
Theoretical Indicative Content
The UNIT will be divided into 8 sections:
1: Introduction.
This begins with a classroom taught day and will introduce student mentors to the NMC
requirements for this unit; how to access the on-line learning; assessment requirements;
meet the tutors and rest of the student group whom they will be working with for the
duration of the unit.
The remainder of this introduction section will be on-line with access to study skills; simple
exercises and activities to become familiar with MOLE.
An online numeracy test and a workshop on discrimination and equality ending with a multichoice test will also form part of this section and address part of the requirements from the
NMC.
Section 2
Creating an Environment for Learning







Support students to identify both learning needs and experiences that are
appropriate to their level of learning.
Use a range of learning experiences, involving patients, clients, carers and the
professional team, to meet defined learning needs.
Identify aspects of the learning environment which could be enhanced-negotiating
with others to make appropriate changes.
Act as a resource to facilitate personal and professional development of others.
Facilitation of learning
Use knowledge of the student’s stage of learning to select appropriate learning
opportunities to meet individual needs.




Facilitate the selection of appropriate learning strategies to integrate learning from
practice and academic experiences.
Support students in critically reflecting upon their learning experiences in order to
enhance future learning.

Activity:


Complete the Learning Style assessment based on Honey and Mumford's Learning
Styles Theory. Once you have done this consider whether you agree or disagree with
the assessment outcome and how that may impact your on line learning experience.



Consider what you think would be your student's learning needs? Brainstorm to
identify these learning in needs in terms of:
o

technical learning needs (relating to knowledge, skills and competence)

o

behavioural learning needs (in terms of attitude, feelings confidence).



Create your own mindmap using Coggle it to illustrate your ideas. Post your "Coggle"
into the Google+ community.



Consider what you think would be your student's learning needs? Brainstorm to
identify these learning in needs in terms of:



o

technical learning needs (relating to knowledge, skills and competence)

o

behavioural learning needs (in terms of attitude, feelings confidence).

Create your own mindmap using Coggle it to illustrate your ideas. Post your "Coggle"
into the Google+ community.

Reflective Journal Entry: critical reflection analysing the steps taken to ensure the clinical
environment meets a student’s learning needs.
Section 3
Establish Effective Working Relationships.
 Demonstrate an understanding of factors that influence how students integrate into
practice settings.
 Provide ongoing and constructive support to facilitate transition from one learning
environment to another.
 Have effective professional and inter-professional working relationships to support
learning for entry to the register.


Activity: Looking at the answer garden and everything you have discussed so far
during the on-line course, think about the following questions and post your
comments and thoughts on the Google+ community and discuss with your mentor
supervisor.
1.

How would you form an effective mentoring relationship with your student?

2. What barriers (if any) could present?
3. How would you overcome these barriers?
4. What action plans would you put in place?

Reflective Journal Entry: Critical reflection on steps taken to ensure these standards are
being achieved.

Section 4
4.A: Assessment and Accountability






Foster professional growth, personal development and accountability through
support of students in practice.
Demonstrate a breadth of understanding of assessment strategies and the ability to
contribute to the total assessment process as part of the teaching team.
Provide constructive feedback to students and assist them in identifying future
learning needs and actions. Manage failing students so that they may enhance their
performance and capabilities for safe and effective practice or be able to understand
their failure and the implications for this for their future.
Be accountable for confirming that students have met, or not met, the NMC
competencies in practice.

Activity: Practice giving constructive feedback, verbal and written.
4.B: Evaluation of Learning



Contribute to evaluation of student learning and assessment experiences-proposing
aspects for change resulting from such evaluation.
Participate in self and peer evaluation to facilitate personal development, and
contribute to the development of others.

Activity:


Write down why it may be difficult to fail a student and share your thoughts on
Google+.



Watch the video on MOLE. How would you verbally feedback to the student nurse?
(think about developmental and motivational feedback)



What would you write in the students placement booklet?



Any other individuals who would need to know about the feedback you were giving to
the student nurse?


Reflective Journal Entry: Critical reflection on assessment and evaluation strategies.

Section 5
Context of Practice


Contribute to the development of an environment in which effective practice is
fostered, implemented, evaluated and disseminated.
 Set and maintain boundaries that are sufficiently flexible for providing interprofessional care.
 Initiate and respond to practice developments to ensure safe and effective care is
achieved and an effective learning environment is maintained.
Activity: For this session we want you to self-evaluate your practice environment and your
own practice against the standards required by the NMC for mentors. Work through the
following two points discussing your findings on the Google+ community and with your
mentor supervisor.
1.Using the Practice Placement and Quality Assurance Audit that you developed or located for
your task in session 2 think about how that could be improved to support the development
of an environment in which effective practice is fostered, implemented, evaluated and
disseminated.
2.Design an activity to assist the student in being able to identify the roles and responsibilities
of a specific individual or group within the workplace and their importance in the learning
experience.

Reflective Journal Entry: Critical reflection on the findings of the assessment of practice
and intentions to improve.

Section 6
Evidence Based Practice




Identify and apply research and evidence-based practice to their area of practice.
Contribute to strategies to increase or review the evidence-base used to support
practice.
Support students in applying an evidence base to their own practice.

Activity: Construct a resource file, area, or library for the clinical area.
Reflective Journal Entry: Critical review of the research and literature supporting an area
of practice within the clinical environment.

Section 7
Leadership






Plan a series of learning experiences that will meet students defined learning needs.
Be an advocate for students to support accessing learning opportunities that meet
their individual needs – involving a range of other professionals, patients, clients, and
carers.
Prioritise work to accommodate support of students within their practice roles.
Provide feedback about the effectiveness of learning and assessment in practice.

Activity:


Create a detailed learning plan/timetable for a student in the clinical area.

Question 1


Do you agree that mentors also have a role in socialising students and junior staff into
the professional behaviours of care, compassion, courage, commitment,
communication skills as much as competence? And that role modelling is a powerful
teaching tool?

Question 2


Do you think that mentors have a role to play in leadership of the profession?

Use the generated discussion on Google+ and your comments as your evidence for your
mentor supervisor

Reflective Journal Entry: Critical reflection on the importance of advocacy within the
mentor role and ways in which this has been achieved and how this can be improved in the
future.

SUPPORT IN PRACTICE

You have agreed to act as a Named Supervisor Mentor and Assessor for the duration of
the programme. You should be a mentor who meets the Standards to support
learning and assessment in practice (NMC, 2008), Supervisor mentors must be a
registered nurse mentor with the NMC and be named on the ‘Live Register’ of Mentors,

including information about the individuals ‘Triennial Review’, which is maintained by
the HEE Yorkshire and Humber PPQA website (practice placement quality assurance).
www.healthcareplacements.co.uk
Your responsibility as a Supervisor Mentor is to select appropriate experiences
required for student mentors to gain an understanding and appreciation of the role of
mentor:
The NMC regulations (2008) Standards to support learning and assessment in
practice: standards for mentors, practice teachers and teachers state: (p38)
3.2.1 Mentor preparation programmes Mentor preparation programmes must be:
• At a minimum academic level of HE Intermediate level (previously known as level 2) or
SCQF Level 8.
• A minimum of 10 days, of which at least five days are protected learning time.
• Include learning in both academic and practice settings.
• Include relevant work-based learning, e.g. experience in mentoring a student under
the supervision of a qualified mentor, and have the opportunity to critically reflect on
such an experience
.

Competence in Practice
A learning contract will be used by you and your Student Mentor to discuss progress,
you are required to document discussions (dates and main points of discussion).
The role of Supervisor Mentor includes:










Meet with student mentor on a regular basis for the duration of the programme
and keep a log of the required 12 hours on the document supplied by the student
Conduct an initial, supportive and final discussion meeting on the
documentation supplied
Agree a learning contract with the student mentor and review action plans and
reflections
Orientate the student mentor to the role of mentor
Create opportunities for discussion on the nature of mentorship, supervisory
issues and the role of the mentor
Provide pastoral support if necessary
Give support and guidance throughout the programme
Assist in the development and collection of evidence for the portfolio and the
development of progress towards competence regarding mentorship
Assess whether the clinical competencies have been met

The Reflective Learning Portfolio

As part of the learning process and relating to practice activities, student mentors
will be required to keep a reflective learning portfolio, which will form part of their
assessment, it will enable them to record and analyse their learning experiences on
the course.
A learning portfolio has several functions:
 It enables the student mentor to record personal reflections on experiences
directly related to learning.
 It facilitates analysis and understanding of supporting students on placement.
 It acts as a focus for discussion with supervisor mentors and academic
supervisors.
 It highlights areas of interest, which may be used as part of the summative
critical reflections and in programme/ personal evaluation.
 It emphasises the application of theory to practice.
Student mentors should divide their learning portfolio into 8 sections under the
following headings:









Creating an environment for learning
Facilitation of learning
Establishing effective working relationships
Assessment and Accountability
Evaluation of learning
Context of practice
Evidence based practice
Leadership

These are the same headings as the interactive sessions on the School of Nursing
website and so will support the critical reflections they submit for assessment and
assist in linking theory with practice.
Suggestions for inclusion in each section of the learning journal.





Written reflections of experiences
Evidence of visits, discussions, observations of colleagues, other members of the
health care team.
Testimonies from students, colleagues, user/carers
Policies, procedures, audits,

Practice Assessment
At the end of the programme the supervising mentor will have had time to assess the
student mentor on the above 8 topic areas by both observations of their practice
and also the reflective learning journal.
Therefore the learning portfolio should contain sufficient evidence for you to be able to
adequately assess the student mentor’s knowledge, understanding and competency of
all 8 areas.
At the final interview you should complete the practice assessment form to be found in
appendix 1
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